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 Language, a system of signs for encoding and decoding pieces of information, has 

been entrenched in human culture. Of all the skills, the spoken medium has a phonological 

structure which establishes how sounds are used to form sequences known as words or 

morphemes and a syntactic structure that shows how morphemes and words form phrases 

and sentences. The conspicuous truth about language is that it evolves and diversifies over 

time. 

 Down the ages, man has learnt from the environment and as a corollary, he has 

taught the environment too, thus teaching and learning have become integral parts of 

human culture. Human culture contributes to the development of the state too. To put it 

precisely, even the Greek philosopher Diogenes states that the foundation of every state 

depends on the education of its youth. Hence it is essential that the youth should be given a 

stronger foundation in general and communication skills in particular, for after all, an 

individual should win over another by communicating only. Accepting the parameters that 

communication skills are significant for human enlightenment, the presence of the teacher 

comes to the fore. Teaching, thus, is an inevitable aspect of mankind. 

 Teacher- teaching and learner- learning are obvious paradigms of the profession, 

and if the educational scenario is observed with care and concern, one can witness a shift 

in such a paradigm. A teacher is not a monotonous presenter of ideas; nor are the learners 

morons in the classroom. Both the teacher and the taught should be alive to the situation. 

The paradigm shift referred to here is that teaching could become performance in a 

classroom so that the teacher, through his performance, can enlighten his students through 

his teaching. 

 Thus all great teaching in one way or other is performance in general and acting 

out in particular. In fact, every teacher in his class acts his role in such a way that he is an 

influence for his wards. In addition to his preparation for his class, a teacher can energise 

himself on the immediacy of his students; hence, then and there in his class, he should 

devise and modify his plans to suit to the environment. That is what an actor does on stage. 

It may not be an exaggeration to say that the classroom is the stage, the teacher actor and 
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the students the audience. Accepting the parameter that the classroom is a stage, the 

teacher cannot afford to stand before his students/ audience and mono-act; instead, he must 

act out and his enactment would drive his wards towards achievement, which is visible in 

the practice the wards undertake.  

 Performance of sorts is always not only a conspicuous entertainment, but also 

educative in nature. Acting out, in particular, makes the actor intimate to the audience and 

the eventual result is that the actor tries to excel himself. Obviously, his present 

performance is better than the previous one. In like manner, every teacher teaches better 

than the previous time. By doing so, the learners stand to benefit more and the teacher 

achieves a mental satisfaction which in the long run accumulates itself to count his 

professional integrity. 

 Coming to the teaching- learning syndrome of English language, it should be 

honestly accepted that learning English is facile, easy to grasp and the process is pretty 

comfortable. In fact, it is easier than learning a subject like mathematics, physics or 

engineering. Yet, there is always a hesitancy or “its always difficult to learn English” 

attitude among the learners. The reasons for such a situation are many. Apart from the 

students’ interest, there always exists the teachers’ interest as well. Only when there is 

equal interest, relationships sprout; in like manner, only when the teacher and the taught 

are co-equal in the process, learning takes place. To put it clearly, the teacher must impart 

the skills in a way corresponding to the receiving ability of the learners. Thus the 

attitudinal acceptance of teaching English is in an easy way – performance based way- 

through which the learners learn the English language just as they learn their mother 

tongue. 

  There is an understanding that actors are the people who are aware of their 

emotional and physical resources, possibilities and limitations. This ability is also crucially 

important for teachers. In other words, this emotional preparation process is highly 

important because the only way of creating a believable identity depends on a careful 

analysis of the self and the target identity.  

 There is yet another suggestion that cultural performance is centrally concerned 

with issues of social efficacy reforming our values in relation to the culture that surrounds 

us, and / or transforming the culture itself through performative actions.   

 In most of the third world countries in general and India in particular, English 
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language teaching has been undertaken with religious fervour that the teachers impart the 

students all the skills except the spoken skills. To a greater extent, Listening, Reading and 

Writing are taken care of by the teacher and the taught. On the contrary, Speaking has 

been neglected and hence the failure of the learners to voice out their opinions when called 

for. 

 After establishing in the first part of this paper the eventuality of the teacher being 

an actor in the classroom, it is now essential to prove where exactly would a teacher 

become an actor. Teaching of grammar and other paraphernalia connected with ELT apart, 

it is significant that the teacher should teach the sounds of English language as well. If a 

second language instructor proposes to teach English like a mother tongue, it is the 

bounden duty of the teacher to teach the sounds to his wards. 

 To drive the point home, it is imperative to understand that in English classes, the 

teacher and the taught must strive to usher in a kind of Englishness; in other words, both 

the teacher and the taught must assimilate the English culture and must try to improvise in 

such a way that at times it may even appear to be an exaggeration; but such an 

exaggeration is what is required in the sense that when the sounds are produced like a 

native speaker, there would be a hue and cry initially, but the teachers and the learners 

must not mind that and must encourage themselves to obtain the precise sounds and must 

practise that. In the long run, the obvious result is enthralling, for after all, when you speak 

English with a good accent and intonation you are looked up as a person speaking the 

language differently. 

 Notwithstanding the debate over the raison d être of RP, it is a universal fact that 

RP still enjoys the privilege and prestige of being the natural accent for the world. As this 

paper presenter is a believer in the concept of mobility from the particular to the general, 

he applies the principle that if one manages to obtain the RP sounds creditably, it is easier 

to understand the other varieties of English to his/her advantage, because RP represents the 

voice of education, authority and social status. To put it in other words, associating oneself 

with RP sounds would produce a solid approximation which is what the desired basic 

parameter is for a non-native speaker, viz., to learn to master his pronunciation. 

 It is no gainsaying the fact that the varieties of the accent most of the non-native 

speakers use have a closer approximation to RP. In this connection, it is interesting to 

point out what Arthur J. Bronstein says: “To a greater or lesser extent, RP has been an 
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influence in all English speaking nations of the British commonwealth” (The Random 

House Dictionary of the English Language, xvii). The use of RP variety can be justified 

because even within England, there are varieties like Cockney and in America, varieties 

like Ghetto. To give an example, expressions like ‘ I think they are’ and ‘ both of us’ are 

pronounced as ‘ I think dey are’ and ‘bof us’ respectively. Time passes by and the native 

speakers continue to change their language; that is why English still enjoys the priority of 

acceptability in the global situation. As indicated earlier, a non-native speaker can win 

over the world by using RP and can interact with the whole world successfully.  

If RP is to be taken as a model to be taught in his classes, the teacher must 

naturally try to imitate the native speaker; in other words, the teacher must act out. A 

systematic and committed teacher can impress on his students by his performance in the 

class and it is certain that a motivated learner will achieve, after a continuous effort for 

some time, a fair degree of approximation to RP. With considerable concern and empathy 

towards the learners, success is not far off. In fact, the role the teachers have to assume 

now is that of Professor Henry Higgins towards their Eliza Doolittle.  

            In a graded way, the following methodology may be adopted as prioritised 

recommendations for acquiring correct speech sounds;  

1. All the appropriate IPA phonemic symbols may be taught systematically. 

2. The learners can be trained to associate each symbol with a model utterance, the 

pronounced example being monosyllabic to start with. 

3. The students can be trained to identify complex consonant combinations preferably 

in monosyllabic words. 

4. The students may be trained to identify sound segments in some nonsense words, 

thereby encouraging them to identify the vowel structure in words. 

5. The students may be given proper and sufficient ear training so that they realise the 

stress patterns in English. They must be made to understand that English language is 

stress timed and not syllable timed as in the case of many languages. At a later date, 

the students may be given training in the exact English stress pattern.  
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6. The listening comprehension of the students may be tested through dictations. A 

suggestion could be made here; while taking down the dictation, the students may be 

trained to identify the vowel segments first and then the other segments in the uttered 

statement. 

7. Teachers must concentrate on the matters that most impede intelligibility while 

encouraging fluency and confidence in the learners. 

8. Another essential feature is not to neglect the need to interact with native speakers.  

9. Teachers should exploit the findings of contrastive analysis to help pinpoint the 

likely areas of difficulty. 

10. Listening is crucial because students cannot produce a sound they cannot hear. 

Hence, descriptions of the sound and mouth position can help the students increase 

their awareness of subtle sound differences. 
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